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ABSTRACT 
Achievement in youth across America has been defined by youth report card grades and 
standardized test scores, with higher scores typically being the gateway to college, scholarships, 
and future financial success.  There is abundant evidence that shows parenting factors and the 
parent-child relationship are correlated with high academic achievement in youth. Therefore, the 
aim of this study was to investigate if the effects of high parent-child agreement on youth self-
esteem and self-efficacy significantly correlated with high youth academic achievement on 
classroom achievement scores. Data from Dr. Judy Ho’s The STAGES Project in student’s 
entering the 6th grade was utilized in examining the parent-child relationship and youth academic 
achievement. Youth and parent report on the State Self-Esteem Scale (SSES) and New General 
Self-Efficacy Scale (NGSE), both scored using the Likert scale, were utilized to calculate 
agreement scores. Parent-child agreement on the measures was scored using the total difference 
between parent and child scores on each measure. Three youth academic indicators from the 
youths’ 2011-2012 report cards were used to assess academic achievement of English grades, 
Math grades, and GPA semester grades. No significant relationships were found between parent-




Research suggests that academic achievement is one of the best predictors of youth’s 
future success. In fact, high grades in school often determine youth’s chance of receiving higher 
education (Hoogstra, Schneider, & Chang, 2001), having a higher job performance (Roth, 
BeVier, Switzer, & Schippman, 1996), earning a higher income, and having a more prestigious 
occupation (Covington, 2000.) Because academic grades are robust predictors of a child’s future 
occupational success in the United States, many researchers have explored factors contributing to 
children’s academic success across many psychological and educational domains. Psychologists, 
in particular, have examined students’ self-esteem and self-efficacy (Rahmani, 2011) as well as 
family relationships (Lan, 2004), economic status (Sirin, 2005), and societal influences (Schmid, 
2001) that impact a child’s academic achievement. Rahmani (2011) found that when children 
develop confidence in their abilities to perform competently, their academic performance is 
likely to improve. Therefore, youths’ beliefs in their ability to achieve may relate to their actual 
performance, and parents who are observant of their youth’s self-esteem and self-efficacy 
experiences may be more likely to help their child develop the confidence and skill sets needed 
to improve their academic performance.  
Self-esteem has been widely researched as a factor in determining a child’s academic 
achievement and is generally defined as “a personal judgment of worthiness that is expressed in 
the attitudes the individual holds toward himself” (Coopersmith, 1967, p. 5). Self-esteem denotes 
what an individual believes about his/her skills, abilities, social relationships, and future 
outcomes (Heatherton & Wyland, 2003). The literature points to positive correlations between 
youth self-reported self-esteem and academic achievement (Lan, 2004; Rahamni, 2011; Schmidt 
& Padilla, 2003). In a study that included 513 adolescents (ages 13-18), Imran (2013) found a 
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linear relationship between academic achievement and self-reported self-esteem, such that lower 
achievers reported lower self-esteem while high achievers reported high self-esteem on measures 
of personal, academic, and overall self-esteem.  
Another extensively researched factor that has been found to predict youth academic 
achievement is self-efficacy (Multon, Brown, & Lent, 1991). Schunk (1989) defines self-efficacy 
for learning as a “student’s belief about their capabilities to effectively learn academic content” 
(p. 5). Self-efficacy has been found by researchers to improve upon a child’s determination and 
confidence that they will be able to succeed academically (Bouffard-Bouchard, Parent, & 
Larivee, 1991; Komarraju & Nadler, 2013; Putwain, Sander, & Larkin, 2013). For instance, 
Zimmerman (2000) conducted a meta-analysis found that a student’s self-efficacy was a 
predictor for academic achievement. Moreover, the higher a child’s self-efficacy the more likely 
he or she will persevere and continue to work hard as classwork becomes more difficult 
(Komarraju & Nadler, 2013; Speier & Frese, 1997). Conversely, youth with lower self-efficacy 
for accomplishing certain tasks often avoid those tasks (Schunk, 1989).  Furthermore, self-
efficacy pertaining specifically to academic tasks (academic self-efficacy) may be domain-
specific (e.g., belief in self’s ability to master a specific academic subject) or generalizable (e.g., 
belief in self ability to accomplish goals generally; Putwain et al., 2013). An example of 
academic self-efficacy is that youth’s academic self-efficacy was a predictor of future academic 
performance across subjects when academic self-efficacy was operationalized as study skills and 
study behaviors that can be applied across school subjects. Academic self-efficacy is a strong 
predictor of academic performance in students (Putwain et al., 2013). Therefore, taking into 
consideration children’s beliefs of their general abilities and specific academic skills appear to be 
important in the improvement of academic functioning overall and in specific domains. 
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The literature suggests that children’s self-esteem and self-efficacy may significantly 
predict academic achievement, and researchers have examined how parents can best support 
children in developing these beliefs. The correlation between the quality of the parent-child 
relationship and youth academic achievement in school-aged children has been examined, and 
the existing literature points to important parenting behaviors that can bolster and enhance their 
children’s self-esteem and self-efficacy. Positive factors that included high parental expectations 
of children’s academic performance (Schmid, 2001), high parental engagement (advice or 
communication) with their youth (Dalun, Hsien-Yuan, Oi-man, Benz, & Bowman-Perrott, 2011; 
Lan, 2004), high involvement (spending time with or being actively involved in extracurricular 
activities) with their youth (Bulanda & Majumdar, 2009), and high parental monitoring (Eaton, 
Krueger, Johnson, McGue, & Iacono, 2009) were shown to be positively related with higher 
youth academic achievement. Specifically, Lan (2004) found that certain parenting practices of 
engagement on high parental authoritativeness (parent leadership and power in the parent-child 
relationship) rather than the parent being authoritarian, frequent consultation (higher number of 
occurrences of positive communication between parent and child especially regarding 
experiences at school such as classes or programs), and reduced conflict resulted in high quality 
parent-child relationships that was associated with high levels of youth achievement. The 
converse of the above practices appears to have somewhat deleterious consequences. Lower 
frequency parent-youth consultation appeared to be associated with youth making poor academic 
decisions (Steinberg, Dornbusch, & Brown, 1992). For example, Crosnoe and Husron (2009) 
showed that adolescents who communicated and consulted less frequently than their peers with 
their parents about what classes to take accumulated the fewest credits at graduation, decreasing 
their likelihood of graduating.   
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Of the above factors, parental monitoring is one specific parenting factor that has 
garnered attention from researchers and identified as a protective factor for positive youth 
outcomes such as self-esteem, academic achievement, emotional well-being, and prevention of 
poor trajectories (i.e. joining a gang, being involved in substance use, offending in youth, 
delinquency). It also serves as a buffer against the effects of victimization (Hoeve et al., 2009; 
Nash, Mujanovicb, & Winfree, 2011; Parker & Benson, 2004; Stattin & Kerr, 2000). Parental 
monitoring is defined as a parent’s awareness, consultation, and engagement around values, 
goals, and expectations (Eaton et al., 2009; Stattin & Kerr, 2000). However, parental monitoring 
has been conceptualized differently across numerous studies (Hoeve et al., 2009; Nash et al., 
2011; Parker & Benson, 2004; Tein, Roosa, & Michaels, 1994; Stattin & Kerr, 2000). Although 
the conceptualization has not been consistent in existing research, one proxy to measure the 
quality and degree of parental monitoring is parent-child agreement, defined by the degree to 
which parents’ understanding of their child’s behaviors and emotions is congruent with that of 
the child’s understanding of those same behaviors and emotions (Tein et al., 1994). From a 
developmental perspective, parent-child agreement can be seen as one of the variables that 
characterize effective, highly engaged parenting (Tein et al., 1994).   
The current study will examine if the youth who have high parent-child agreement on the 
youth’s self-esteem and self-efficacy beliefs perform better in school. For the purpose of this 
study, academic achievement was measured by academic grade point averages and grades in 
domain specific topics at end-of-semester evaluations. This study aims to extend the existing 
literature by examining whether parent-child agreement on youth self-esteem and self-efficacy is 
correlated with specific positive academic outcomes for children. Specifically, it examines 
whether generalized conceptions of youth self-esteem and self-efficacy have an effect on both 
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overall grade performance and functioning in specific academic domains. 
Hypothesis for Investigation  
This study will explore how parent-youth agreement on youth self-esteem and youth self-
efficacy may relate to youth academic achievement while taking into account sociodemographic 
variables (e.g., child’s sex, parental education, family income, years in the United States, 
caregiver’s age, and language preference of parent) that may also play a role in academic 
achievement. Specifically, the following are hypothesized: 
1. Higher parent-youth agreement on youth self-esteem and youth self-efficacy measures will 
be significantly associated with higher youth English grade. 
2. Higher parent-youth agreement on youth self-esteem and youth self-efficacy measures will 
be significantly associated with higher youth math grade. 
3. Higher parent-youth agreement on youth self-esteem and youth self-efficacy measures will 




Participant sample was composed of 26 at-risk, 6th grade youth and their parents/primary 
caregivers (N = 52 including both youth and parent participants). Youth were enrolled in a Santa 
Monica-Malibu Unified School District summer enrichment program titled JUMP Start to 
Success, which was designed for youth entering 6th grade who were identified by teachers and 
administrators as behaviorally and/or academically at-risk due to behavioral problems in the 
classroom or lower than passing (C equivalent) grades during the past school year. All parents of 
students enrolled in the JUMP Start to Success program were contacted and provided with the 
option to participate in the current study. Of the 72 students enrolled, 36% participated in this 
study. The youth participant subsample ages 10-12.  Fifty-two percent of the youth subsample 
self-identified as Hispanic, 20% identified as non-Hispanic White, and 28% identified as other 
(no youth in this sample self-identified as Native American, African American or Asian/Pacific 
Islander). Caregiver average age was 41.46 (SD = 6.84). Twenty-five percent of the mother 
sample completed some high school or achieved a high school/GED equivalent, 74%attended 
some college or completed an Associates and/or Bachelor’s degree, and 3% of the sample 
completed a Master’s degree or higher. Fifty-four percent of the father sample completed high 
school/GED equivalent, 38% attended some college or completed an Associates and/or 
Bachelor’s degree, and 8% of the sample completed a Master’s degree or higher. Fourteen 
percent of the sample reported $0-$9,999 annual household income, 32% reported $10,000-
$29,999, and 54% reported $30,000-$49,999.  Sixty-two percent of caregivers preferred speaking 
English at home, and average amount of years of residence in the United States was 30.42 (SD = 
12.43). Please see Table 1 for sample characteristics. 
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Dr. Judy Ho collected original data and permission to conduct research was obtained 
from the Pepperdine University Institutional Review Board. Informed consent was obtained from 
all adult participants, and assent was obtained from all youth participants. Data collection took 
place May to June of 2011 Jump Start to Success program. Sociodemographic information from 
youth and parents, and youth self-esteem and youth self-efficacy was collected through both 
youth self-report and caregiver report during separate one-on-one interviews with research 
associates who entered data directly into lab computers. Participants were not compensated, but 
were entered into a raffle in which they had the opportunity to win one of several prizes, 
including a $100 Visa gift card, a $50 Visa gift card, one of four gift certificates to local 
businesses worth $20-$40 each, and one of three electronic prizes, including an iPod shuffle 
(valued at $50), one set of computer speakers (valued at $25) and one set of walkie talkies 
(valued at $50).  
Measures 
Demographics questionnaire. Age, date of birth, gender, race/ethnicity, number of years 
in the United States, and language preferences of the youth were provided by youth self-report. 
Parent/caregiver age, date of birth, gender, race/ethnicity, number of years in the United States, 
and language preferences of the parent were provided by parent-report. Household income was 
assessed by parent report using a continuous scale developed by the Use, Needs, Outcomes, and 
costs in Child and Adolescent Populations (UNOCCAP) Workgroup (1996) to allow respondents 
to select a letter value (A-KK) that corresponds to a distinct level of income ranging from 
<$1,000 to >$75,000. Caregivers were asked to indicate the highest education level attained for 
himself or herself and for the youth’s other biological/adoptive/foster parent (if known) from a 
list ranging from grade school to doctoral training.  
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In our analyses, youth’s sex (0 = male, 1 = female), parent age (continuous variable, 
range 28 - 53), caregiver preferred language (0 = English, 1 = not English), annual household 
income (range 1 - 43), and mother’s education level (range 0 - 5) were entered as control 
variables to account for their potential relationship to the achievement variables examined in this 
study. Caregiver’s preferred language was included to determine if a parent’s English language 
skills may be passed to their children (Wiggan, 2007). Youth’s sex may contribute to different 
academic outcomes, especially as boys have been documented to achieve higher scores in math 
subjects (Galdi, Cadinu, & Tomasetto, 2014; Steffens & Jelenec, 2011) whereas girls have been 
documented to achieve higher scores in English subjects (Galdi et al., 2014; Steffens & Jelenec, 
2011). Caregiver age and the age-gap between parent and child may also contribute to academic 
achievement (Schmid, 2001). Caregiver language preference is a proxy for acculturation level, 
which may influence the ability of the parent to understand the American education system. 
Caregiver educational level was included as research suggests it has an impact on parents’ 
preference to emphasize the importance of education (Aldous, 2006; Dotterer, Hoffman, Crouter, 
& McHale, 2007; Rahmani, 2011; Schmid, 2001). Finally, well documented that lower SES has 
an effect on academic achievement (Dalun et al., 2011; Drukker, Mengelers, & Van Os, 2008; 
Evans & Rosenbaum, 2008; Schmid, 2001; Sirin, 2005).  
Academic achievement. Achievement variables were collected through collaboration 
with the school, (through school personnel, Maureen Bradford, Ph. D., Director of Educational 
Services, providing specific information on students who were consented into the project for the 
years 2011 - 2012. Data collected included English grade, math grade, semester GPA, ratings on 
specific academic skills such as writing, citizenship grades, and tardiness/truancies across the 
academic year. 
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State Self-Esteem Scale. Youth self-esteem was assessed by parent and youth report on 
the State Self-Esteem Scale (Heatherton & Polivy, 1991), a measure designed for assessing 
temporary changes in individual self-esteem. It is a 20-item self-report questionnaire based on a 
5-point Likert scale (0 = not at all, 1 = a little bit, 2 = somewhat, 3 = very much, 4 = extremely). 
Scores are summed, and total score ranges from 0-80. The SESS also measures three specific 
self-esteem domains: academic-performance self-esteem, social self-esteem, and appearance 
self-esteem. Scores on academic-performance self-esteem measure the degree to which 
individuals feel that their academics and/or overall performance is worthy. Social self-esteem 
score indicates the extent of social consciousness and concern for public image that an individual 
possesses. Appearance self-esteem assesses an individual’s appearance as a factor of their self-
esteem. Lastly, total score indicates general self-esteem across sub-domains. Total self-esteem 
summed scores range from 0.00 to 80.00, academic-performance self-esteem summed scores 
range from 0.00 to 28.00, social self-esteem summed scores range 0.00 to 28.00, and appearance 
self-esteem summed scores range from 0.00 to 24.00. The SSES has well-established internal 
consistency (α = 0.92) and has demonstrated high effectiveness in measuring specific changes in 
self-esteem. An adapted format for parent report was developed by altering language to reference 
my student/child instead of I. Language was revised for parents to report youth self-esteem (My 
student/child feels confident in their abilities) rather than the self-report of the original SSES 
language (I feel confident about my abilities).  
New General Self-Efficacy Scale. Youth Self-Efficacy was assessed through parent and 
youth report on the New General Self-Efficacy Scale (NGSE; Chen, Gully, & Eden, 2001) is 
designed to tap into “one’s belief in one’s overall competence to effect essential performance 
across a wide variety of achievement situations” (Chen et al., 2001, p. 71). It consists of eight 
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items that are rated on a 5-point scale with the anchors strongly disagree and strongly agree. An 
example item is I will be able to achieve most of the goals that I have set for myself. Scores are 
summed and total score range between 0 – 32. Higher scores on this measure indicate higher 
levels of NGSE. Reliability of the scales was found in principal components analyses that 
yielded a single-factor solution for these 8 NGSE items on all three occasions (α = .87, .88, and 
.85, respectively). The test-retest reliability coefficients for the 8-item NGSE scale were high, rt1 
– t2 = .65, rt2 – t3 = .66, rt1 – t3 = .62. Thus, the final 8 NGSE items yielded a scale that is 
theory based, unidimensional, internally consistent, and stable over time. The New General Self-
Efficacy Scale for Children (NGSE-C) eliminates possible confusion over language (Before: I 
believe I can succeed at most any endeavor to which I set my mind, After: I believe I can succeed 
at most any project to which I set my mind) to improve accuracy. The new General Self-Efficacy 
Scale for Parents (NGSE-P) utilize language changes not with the intention of removing possible 
confusion over language, but to change the questionnaire from a self-report on their own self-
efficacy (I will be able to achieve most of the goals that I have set for myself) to the self-efficacy 
of their child (My child will be able to achieve most of the goals that they have set for 
themselves).  
Parent-Child Agreement of Youth Self-Esteem (SSES P-C). Parent-child agreement 
on self-esteem was derived from taking the absolute value of the difference between the total 
youth self-esteem score (sum) as reported by parents on the SSES, and the total youth self-
esteem score (sum) as reported by youth on the SSES. This difference score reflects the 
agreement between parent and child report, with difference scores approaching 0 indicating 
greater agreement between parent and child report. This variable has an average of 10.88 and an 
SD of 10.49 in our sample (range = 0 – 42).  
 11
Parent-Child Agreement of Youth Self-Efficacy (NGSE P-C). Parent-child agreement 
on self-efficacy was derived from taking the absolute value of the difference between the total 
youth self-efficacy score (sum) reported by parents on the NGSE and total youth self-efficacy 
score (sum) reported by youth on the NGSE. This difference score reflects the agreement 
between parent and child report, with difference scores approaching 0 indicating greater 
agreement between parent and child report. This variable has an average of 5.50 and an SD of 
3.95 in our sample (range = 0 - 15).  
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Analysis 
SPSS software was used for data analysis. Descriptive statistics were used to examine the 
distribution of the demographic data. The primary outcome variables for this study were three 
indicators of youth academic achievement, end-of-semester English grade, math grade, semester 
GPA. For English and math grades, the variable is coded from 0 = F to 11 = A+ (English grade 
mean = 5.00, SD = 2.88; Math grade mean 4.96, SD = 3.65). Semester GPA is coded from 1 – 4 
(GPA mean = 2.81, SD = .741), with higher score indicating better performance. 
 Three multivariate regression analyses were used to investigate the effects of parent-child 
agreement of youth self-esteem (SSES P-C) on each of the three academic outcome variable with 
demographic variables (youth sex, caregiver age, caregiver preferred language, annual household 
income, mother’s education level) as covariates. Another three multivariate regression analyses 
were used to investigate the of parent-child agreement of youth self-efficacy (NGSE P-C) on 
each of the three academic outcome variables with the same demographic variables as covariates. 
Significance level was set at < .05.  
Regression analyses were conducted on cases with complete data on specific study 
variables only. Each of the six regression models had either an N = 21 or N = 22 as only cases 
with complete data across all specific study variables for that particular model were included. 
The analytical N of each model is noted in each results table. 
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Results 
Descriptives and Correlations of Study Variables 
Intercorrelations between study variables are displayed in Table 2.  Significant 
associations include (a) GPA semester grade and English grade (r = -.76, p < .001), and GPA 
semester grade and math grade, (r = -.73, p < .001), (b) GPA semester grade and NGSE P-C 
agreement (r = -.49, p < .05). Demographic variables were not significantly associated with the 
four academic variables. GPA semester grade was significantly negatively correlated with 
English grade (r = -.76, p < .001), such that higher GPA was associated with a lower English 
grade. Moreover, GPA semester grade was significantly negatively correlated with math grade (r 
= -.73, p  < .001), such that higher GPA was associated with a lower math grade. GPA semester 
grade was also negatively correlated with P-C agreement on the NGSE (r = -.49, p < .05), such 
that higher GPA was associated with higher parent-child agreement. Table 2 displays these 
results.  
Regression Analyses 
Six hierarchical regression analyses were examined to determine if parent-child 
agreement of youth self-esteem and self-efficacy was correlated with academic achievement 
(English grade, math grade, GPA semester grade). 
Youth English grade was entered as the outcome variable. In the first step of the 
regression model, covariates were entered, including youth sex, caregiver age, caregiver 
language preference, annual household income, and mother’s level of education. No variables 
were significant at this level. At the second step of the model, the target independent variable, 
youth and parent self-esteem report agreement, was entered into the regression while holding the 
variables entered into the first step constant. At the second step, youth and parent self-esteem 
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report was not significantly associated with youth English grade taking into account the effects 
of covariates (B = -.30, p = .13).  
At the second step, caregiver preference for English was negatively significantly 
associated with a higher youth English grade taking into account the effects of covariates (B = -
.52, p < .05). No other significant associations were found. Table 3 displays results from the 
hierarchical regression analyses for parent-child agreement of youth self-esteem on youth 
English grade. 
Youth English grade was entered as the outcome variable. In the first step of the 
regression model, covariates were entered, including youth sex, caregiver age, caregiver 
language preference, annual household income, and mother’s level of education. No variables 
were significant at this level. At the second step of the model, the target independent variable, 
youth and parent self-efficacy report agreement, was entered into the regression while holding 
the variables entered into the first step constant. At the second step, youth and parent self-
efficacy report was not significantly associated with youth English grade taking into account the 
effects of covariates (B = -.09, p = .72). No other significant associations were found. Table 4 
displays results from the hierarchical regression analyses for parent-child agreement of youth 
self-efficacy on youth English grade.  
Youth math grade was entered as the outcome variable. In the first step of the regression 
model, covariates were entered, including youth sex, caregiver age, caregiver language 
preference, annual household income, and mother’s level of education. No variables were 
significant at this level. At the second step of the model, the target independent variable, youth 
and parent self-esteem report agreement, was entered into the regression while holding the 
variables entered into the first step constant. At the second step, youth and parent self-esteem 
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report was not significantly associated with youth math grade taking into account the effects of 
covariates (B = -.09, p = .72). No other significant associations were found. Table 5 displays 
results from the hierarchical regression analyses for parent-child agreement of youth self-esteem 
on youth math grade. 
Youth math grade was entered as the outcome variable. In the first step of the regression 
model, covariates were entered, including youth sex, caregiver age, caregiver language 
preference, annual household income, and mother’s level of education. No variables were 
significant at this level. At the second step of the model, the target independent variable, youth 
and parent self-efficacy report agreement, was entered into the regression while holding the 
variables entered into the first step constant. At the second step, youth and parent self-efficacy 
report was not significantly associated with youth math grade taking into account the effects of 
covariates (B = .27, p = .34). No other significant associations were found. Table 6 displays 
results from the hierarchical regression analyses for parent-child agreement of youth self-
efficacy on youth math grade. 
Youth GPA semester grade was entered as the outcome variable. In the first step of the 
regression model, covariates were entered, including youth sex, caregiver age, caregiver 
language preference, annual household income, and mother’s level of education. At this step, 
caregiver preference for a language other than English was positively significantly associated 
with a higher youth GPA semester score (B = .51, p < .05). Annual household income was also 
positively significantly associated with a higher youth GPA semester grade (B = .52, p < .05). At 
the second step of the model, the target independent variable, youth and parent self-esteem report 
agreement, was entered into the regression while holding the variables entered into the first step 
constant. At the second step, youth and parent self-esteem report was not significantly associated 
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with youth GPA semester grade taking into account the effects of covariates (B = -.31, p = .20). 
At the second step, two covariates were found to have significant relationships with youth 
GPA semester grade. Caregiver preference for a language other than English was positively 
significantly associated with a higher youth GPA semester grade taking into account the effects 
of covariates (B = .57, p < .05). Annual household income was also positively significantly 
associated with a higher youth GPA semester grade taking into account the effects of covariates 
(B = .48, p < .05). No other significant associations were found. Table 7 displays results from the 
hierarchical regression analyses for parent-child agreement of youth self-esteem on youth GPA 
semester grade. 
Youth GPA semester grade was entered as the outcome variable. In the first step of the 
regression model, covariates were entered, including youth sex, caregiver age, caregiver 
language preference, annual household income, and mother’s level of education. At this step, 
caregiver preference for a language other than English was positively significantly associated 
with a higher youth GPA semester score (B = .51 p < .05). Annual household income was also 
positively significantly associated with a higher youth GPA semester grade (B = .52, p < .05). No 
other variables were significant at this level. At the second step of the model, the target 
independent variable, youth and parent self-efficacy report agreement, was entered into the 
regression while holding the variables entered into the first step constant. At the second step, 
youth and parent self-efficacy report was not significantly associated with youth GPA semester 
grade taking into account the effects of covariates (B = -.23, p = .35). No other significant 
associations were found. Table 8 displays results from the hierarchical regression analyses for 




The purpose of this study was to investigate whether higher levels of parent-child 
agreement on youth self-esteem and self-efficacy positively influenced youth academic 
achievement. Six hierarchical regression analyses were conducted to examine how parent-child 
agreement on total SSES and NGSE scores would relate to three youth academic indicators (i.e., 
English grade, Math grade, and GPA semester grade) while holding constant specific 
sociodemographic variables that may also influence youth academic outcomes (i.e., youth sex, 
caregiver age, caregiver language preference, annual household income, and mother’s education 
level).  
Our results did not suggest significant findings in hypothesized or non-hypothesized 
directions for the six hypotheses. The lack of significant findings run contrary to existing 
literature that has suggested that youth self-efficacy and/or self-esteem beliefs contributes to 
academic achievement (Komarraju & Nadler, 2013; Lan, 2004; Schmidt & Padilla, 2003; Speier 
& Frese, 1997; Rahmani, 2011; Zimmerman, 2000) and test performance (Paunonen & Hong, 
2010). A youth’s beliefs about his or her own competence may motivate him or her to do what is 
needed to succeed at a task. Youth who believed they would perform well on standardized 
actually yielded higher achievement scores (Paunonen & Hong, 2010). Parents who are highly 
involved in their youth’s academic achievement are likely to be attuned to their child’s beliefs 
about their own competence, and encourage and foster skill sets that will help them to continue 
to function effectively in school. It is possible that we were not able to find significance due to 
the fact that we utilized a total self-esteem and self-efficacy score for youth to calculate parent-
child agreement. Perhaps the link to domain-specific academic outcomes is found in more 
targeted self-esteem and self-efficacy measures that assess domain specific beliefs (e.g., whether 
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a child believes he/she is competent at Math versus English). Future studies may examine 
whether parent-child agreement on domain specific youth self-esteem and self-efficacy relate to 
their performance in various subjects in school. 
In the analyses, several demographic variables were held constant to parcel out the 
unique effects of our target independent variables, parent-child agreement on youth self-esteem 
and self-efficacy. Some of these analyses yielded significant relationships to youth academic 
achievement indicators and are worthy of discussion.  
Firstly, caregiver language preference (i.e., English or a language other than English) was 
significantly associated with youth English grade and GPA semester grade. Interestingly, parents 
whose preference was English tended to have youth who had significantly higher English grades. 
This finding is consistent with previous research between predominantly English-speaking 
students and students who predominantly spoke another language, or the Hispanic-White 
achievement gap, in elementary school children (Reardon & Galindo, 2009). For example, 
students from homes where Spanish is the dominant language had lower averages of English and 
reading skills to those of Caucasian students and Hispanic students from English-speaking homes 
by fifth grade (Reardon & Galindo, 2009).  
Unexpectedly, youth semester GPA was higher for children whose parents endorsed a 
preference for non-English language in our sample. This result may have been due to the fact 
that GPA consists of several grades across many domains, and English is usually just one domain 
on a report card for a 5th grader (California State Board of Education [SBE], 2015). For example, 
California report cards include numerical grades (1-4) for 5th graders such as include English-
language arts, mathematics, social studies, science, as well as effort grades (needs improvement, 
satisfactory, or excellent) on other subjects such as performing arts, visual arts, physical 
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education, and habits of success (California SBE, 2015). It is possible that parents who 
predominantly speak another language might nurture other academic skills other than English 
due to their own competency levels in English v. non-English domains, or due to their own 
cultural emphases on what subjects are most important in school (Schmid, 2001). 
Secondly, consistent with previous literature, higher annual household income was 
significantly related to higher youth GPA semester grades. Youth from lower socioeconomic 
(SES) backgrounds tend to have greater difficulty achieving higher academic outcomes than 
youth from higher socioeconomic families (Sirin, 2005). Children from lower SES homes often 
suffer from limitations that increase the achievement gap before they begin formal schooling 
(Wiggan, 2007). Early exposure to poverty is particularly harmful to cognitive development 
(Evans & Rosenbaum, 2008).  From birth into early childhood, lower-income households are 
often marked by lower quantities (amount of interactions) and qualities (language skills, types of 
intellectual questioning and curiosity with children) of parent-to-child speech as compared to 
higher-income households (Hart & Risley, 1995). Hart and Risley (1995) found distinct 
differences of how parents communicate to their young children (6-36 months), such that higher 
SES parents spoke to their children more often and in more complex ways than lower SES 
parents. In addition, lower-income, ethnic minority parents may have a certain level of language 
skills (i.e. slang, broken English, English as a second language, or non-English speaking) that 
they pass on to their children, and as a result the children may use the same language skills in 
school. Conversely, middle-class parents generally pass on a higher level of language skills that 
gives their children an advantage in the academic setting (Wiggan, 2007).  Furthermore, Drukker 
et al. (2008) reported that adolescents living in lower SES neighborhoods were at-risk for lower 
academic outcomes which lowered their chances of success in school and resulted in fewer job 
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opportunities in adulthood. Individuals in lower SES communities may experience challenges to 
their opportunities for higher education, which is often the gateway to higher paying jobs, 
socioeconomic status mobility, and culturally defined views of success and power (Drukker et 
al., 2008; Sirin, 2005).   
In our study, youth sex was not significantly associated with any of the three achievement 
variables. This is somewhat contrary to extensive literature that suggests that girls often do better 
than boys in English, while boys often outperform girls in math (Galdi et al., 2014; Steffens & 
Jelenec, 2011). Future research is needed in this area to elucidate the significance of these 
findings in the school setting. 
Secondly, caregiver age was not significantly associated with achievement variables. 
Further research on the effect of generational differences between caregivers and children may 
provide insight into factors relating to social and cultural values relating parenting practices of 
monitoring, agreement, or communication about academic performance, especially in diverse 
populations that may place value on and emphasize the importance of different areas of youth 
functioning.  
Lastly, mother’s education level was not associated with higher achievement. This 
finding is somewhat inconsistent with the literature that suggests parent education level is 
important in predicting a child’s achievement, such that parents who have a higher level of 
education tend to have children whom performed well academically (Aldous, 2006; Dotterer et 
al., 2007; Rahmani, 2011; Schmid, 2001). Specifically, Aldous (2006) found that youth whose 
parents had higher education had greater educational expectations of their children; and those 
children generally appeared to do better on reading and mathematics in general knowledge 
examinations (Aldous, 2006).  It is possible in this sample these trends did not operate as 
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demonstrated in existing literature, or that the relatively smaller sample size yielded less power 
to detect real effects. 
Strengths and Limitations 
The current study possesses a number of strengths. The study used a multi-informants 
approach (child and parent), providing a more comprehensive picture of youth functioning. It 
focused on an at-risk population determine how to best support these youth who have higher 
levels of need than youth in the general population. The present study also controlled for key 
demographic variables (youth sex, caregiver age, caregiver language preference, annual 
household income, and mother’s education level), underscoring the impact of parent and youth 
agreement on academic achievement.  
The findings from this study highlight the relationship between parents’ primary 
preferred language and the English grades of their children.  Consistent with previous research, 
children performed better on English grades when parents’ language preference was English 
(Reardon & Galindo, 2009). Understanding how to support children and their parents who may 
be at an academic disadvantage may serve to help ameliorate the culture and class academic 
achievement gaps.  
Furthermore, this study provides evidence that social economic status is correlated with 
youth academic achievement (Drukker et al., 2008; Sirin, 2005).  Specifically, a high SES is 
correlated to high youth academic achievement. It is unclear, however, how low SES affects 
youth development and how it contributes to low youth academic achievement. This finding may 
have social and political implications for school funding and public policy. Continued research 
should examine how funding or policy could create interventions for low youth academic 
achievement, especially focusing on factor of SES and caregiver preferred language.  
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This study also has several limitations. First, all youth in the sample were enrolled in a 
summer program designed for behaviorally or academically at-risk youth entering 6th grade.. 
Therefore, the findings may not be generalizable beyond at-risk, middle-school children. Second, 
the study sample was small, as only 26 youths and parent pairs participated. Moreover, the 
sample was self-selected since caregivers who responded were required to fill out the 
questionnaires, thus were motivated to contribute to their children’s academic experiences.  
Third, in our study the mother’s education did not influence academic achievement or translate 
into higher economic status for the family yearly household income, which is inconsistent with 
previous research. Future research should be aimed at exploring a larger group of students and 
their parents, including students who may not be at-risk academically or economically to 
determine how interventions could best serve this youth population. Fourth, this study initially 
aimed to include cultural factors to determine the correlation between cultural factors and 
academic achievement. This study intended to show that certain parenting factors could 
contribute to high youth academic achievement and that the parent-child relationship is more 
influential than culture or social economic status alone. However, it was determined that given 
that the data collected did not include specific cultural factors or specific parenting style factors 
that implications about culture based on caregiver preferred language, year in the United States, 
or ethnicity would be too far reaching. Thus, this is how we initially determined to use the 
demographic variables that were used.  
Future Directions 
Future research could examine whether the relationship between parent-child agreement 
and youth self-esteem and self-efficacy is more salient for youth at certain ages (e.g., elementary 
school age v. high school age). This study focused on academic achievement in English and 
 23
math, subjects that are typically associated with future success). Thus, future studies might 
explore  the relationship between parent-child agreement and other academic subjects typical for 
5th graders such as language arts, mathematics, science, writing, art, music, and computers. 
English and math are the standards of achievement; thus, a parent may expect their child to do 
well in math and perceive them as capable even if the child has difficulty.  
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Conclusions 
This study has examined the potential utility of assessing parent-child agreement on 
youth self-esteem and youth self-efficacy as construct that potentially impacts academic 
achievement. In addition, the study highlighted the importance of family-related variables that 
contribute to youth academic outcomes, and elucidated the role that other factors may have 
effecting youth academic functioning. If future studies confirm that parent-child agreement on 
youth beliefs influence youth academic performance, the findings may potentially be applied to a 
psychoeducational program for parents to help encourage the development of higher degrees of 
parent-child agreement, and relatedly, higher parent monitoring and engagement, to help 
improve academic functioning in their children. 
 25
REFERENCES 
Aldous, J. (2006) Family, ethnicity, and immigrant youths’ educational achievements. Journal of 
Family Issues, 27, 1633–1667. doi:10.1177/0192513X06292419 
Bouffard-Bouchard, T., Parent, S., & Larivee, S. (1991). Influence of self-efficacy on self-
regulation and performance among junior and senior high-school age students. 
International Journal of Behavioral Development, 14, 153–164.                             
doi:10.1177/016502549101400203 
Bulanda, R., & Majumdar, D. (2009). Perceived parent-child relations and adolescent self-
esteem. Journal of Child and Family Studies, 18, 203–212.                                     
doi:10.1007/s10826-008-9220-3 
California State Board of Education (SBE). (2015). Content Standards. Retrieved from 
http://www.cde.ca.gov/be/st/ss/index.asp 
Chen, G., Gully, S. M., & Eden, D. (2001). Validation of a new general self-efficacy scale. 
Organizational Research Methods, 4(1), 62–83. doi:10.1177/109442810141004 
Coopersmith, S. (1967). The antecedents of self-esteem. San Francisco, CA: W.H. Freeman. 
Covington, M, (2000). Intrinsic versus extrinsic motivation in schools: A reconciliation. Current 
Directions in Psychological Science, 9(1), 22–25. Retrieved from: 
http://www.unco.edu/cebs/psychology/kevinpugh/motivation_project/resources/covingto
n00.pdf 
Crosnoe, R., & Huston, A. C. (2007). Socioeconomic status, schooling, and the developmental 




Dalun, Z., Hsien-Yuan, H., Oi-man, K., Benz, M., & Bowman-Perrott, L. (2011). The impact of 
basic-level parent engagements on student achievement: Patterns associated with 
race/ethnicity and socioeconomic status (SES). Journal of Disability Policy Studies, 
22(1), 28–39. doi:10.1177/1044207310394447 
Dotterer, M., Hoffman, L., Crouter, C., & McHale, M. (2007). A longitudinal examination of the 
bidirectional links between academic achievement and parent-adolescent conflict. Journal 
of Family Issues, 29(6), 762–770. doi:10.1177/0192513X07309454  
Drukker, M., Feron, M., Mengelers, R., & Van Os, J. (2008). Neighborhood socioeconomic and 
social factors and school achievement in boys and girls. The Journal of Early 
Adolescence, 29(2), 285–306. doi:10.1177/0272431608320124 
Eaton, N. R., Krueger, R. F., Johnson, W., McGue, M., & Iacono, W. G. (2009). Parental 
Monitoring, Personality, and Delinquency: Further Support for a Reconceptualization of 
Monitoring. Journal of Research in Personality, 43(1), 49–59. Retrieved from: 
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC2682426/ 
Evans, G., & Rosenbaum, J. (2008). Self-regulation and the income-achievement gap. Early 
Childhood Research Quarterly, 23(4), 504–514. doi:10.1016/j.ecresq.2008.07.002 
Galdi, S., Cadinu, M., & Tomasetto, C. (2014). The roots of stereotype threat: When automatic 
associations disrupt girls' math performance. Child Development, 85(1), 250–263. 
doi:10.1111/cdev.12128 
Komarraju, M., & Nadler, D. (2013). Self-efficacy and academic achievement: Why do implicit 




Hart, B., & Risley, T. R. (1995). Meaningful differences in the everyday experience of young 
American children. Baltimore, MD: P.H. Brookes. 
Heatherton, T. F., & Polivy, J. (1991). Development and validation of a scale for measuring state 
self-esteem. Journal of Personality & Social Psychology, 60, 6. Retrieved from: 
http://www.dartmouth.edu/~thlab/pubs/91_Heatherton_Polivy_JPSP.pdf 
Heatherton, T.F. & Wyland, C. (2003) Assessing self-esteem. In S. Lopez & R. Snyder (Eds.), 
Assessing Positive Psychology (pp. 219-233). Washington, DC: APA. 
Hoogstra, L., Schneider, B., & Chang, F. (2001). Young adult occupational identity and well-
being: Influences of postsecondary education and work. Social Focus, 34(4), 337–356. 
doi:10.1080/00380237.2001.10571207 
Hoeve, M., Dubas, J. S., Eichelsheim, V. I., van der Laan, P. H., Smeenk, W., & Gerris, J. R. M. 
(2009). The relationship between parenting and delinquency: A meta-analysis. Journal of 
Abnormal Child Psychology, 37, 749–775. Retrieved from: 
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC2708328/ 
Imran, H. (2013). Self-esteem manifestation in students with high and low academic 
achievement. Pakistan Journal of Psychology, 2(44), 53–67. 
Lan, C. (2004). Relationships among socio-economic status, parenting, academic achievement, 
and self-esteem in early and middle adolescence: a longitudinal study (Doctoral 
dissertation). Retrieved from: Digital Repository at Iowa State University. (1177)  
Multon, K., Brown, S., & Lent, R. (1991). Relation of self-efficacy beliefs to academic 




Nash, J., Mujanovicb, E., & Winfree, L.T. (2011). Protective effects of parental Monitoring on 
offending in victimized youth in Bosnia and Herzegovina. Child & Youth Services, 32(3), 
224–242. doi:10.1080/0145935X.2011.605313J 
Parker, J. & Benson, M. (2004). Parent-adolescent relations and adolescent functioning: self-
esteem, substance abuse, and delinquency. Adolescence, 39(155), 519–530. Retrieved 
from: http://www.ncbi.nlm.nih.gov/pubmed/15673227 
Paunonen, S. V., & Hong, R. Y. (2010). Self-Efficacy and the prediction of domain-Specific 
cognitive Abilities. Journal of Personality, 78(1), 339-360.  
doi:10.1111/j.1467-6494.2009.00618.x 
Putwain, D., Sander, P., & Larkin, D. (2013). Academic self-efficacy in study-related skills and 
behaviours: Relations with learning-related emotions and academic success. British 
Journal of Educational Psychology, 83(4), 633–650.                           
doi:10.1111/j.2044-8279.2012.02084.x 
Rahmani, P. (2011). The relationship between self-esteem, achievement goals and academic 
achievement among the primary school students. Social and Behavioral Sciences, 29, 
803–808. doi:10.1016/j.sbspro.2011.11.308 
Reardon, S., & Galindo, C. (2009). The Hispanic-White achievement gap in math and reading in 
the elementary grades. American Educational Research Journal, 46(3), 853–891.       
doi:10.3102/0002831209333184 
Roth, P., BeVier, C., Switzer, F., & Schippmann, J. (1996). Meta-analyzing the relationship 




Schmid, C. L. (2001). Educational achievement, language-minority students, and the new second 
generation. Sociology of Education, Supplement: Currents of Thought: Sociology of 
Education at the Dawn of the 21st Century, 74, 71–87. doi:10.2307/2673254 
Schmidt, J., & Padilla, B., (2003). Self-esteem and family challenge: An investigation of their 
effects on achievement. Journal of Youth and Adolescence, 32(1), 37–46.                   
doi:10.1023/A:1021080323230 
Schunk, D. (1989). Self-efficacy and cognitive achievement. Journal of Learning Disabilities, 
22(1), 14–22. Retrieved from: https://libres.uncg.edu/ir/uncg/f/D_Schunk_Self-
efficacy_1989.pdf 
Sirin, S. (2005). Socioeconomic status and academic achievement: A meta-analytic review of 
research. Review of Educational Research, 75(3), 417–453.                                    
doi:10.3102/00346543075003417 
Speier, C., & Frese, M. (1997). Generalized self efficacy as a mediator and moderator between 
control and complexity at work and personal initiative: A longitudinal field study in East 
Germany. Human Performance, 10(2), 171. doi:10.3102/00346543075003417 
Stattin, H., & Kerr, M. (2000). Parental monitoring: A reinterpretation. Child Development, 
71(4), 1072.  Retrieved from: http://web.comhem.se/u45381271/12/sem3/Stattin00.pdf 
Steffens, M., & Jelenec, P. (2011). Separating implicit gender stereotypes regarding math and 
language: Implicit ability stereotypes are self-serving for boys and men, but not for girls 
and women. Sex Roles, 64(5/6), 324–335. Retrieved from: 
http://link.springer.com/article/10.1007%2Fs11199-010-9924-x 
Steinberg, L., Dornbusch, S., & Brown, B. (1992). Ethnic differences in adolescent achievement: 
An ecological perspective. American Psychologist, 47(6), 723–729.                        
 30
doi:10.1037/0003-066X.47.6.723 
Tein, J., Roosa, M. W., & Michaels, M. (1994). Agreement between parent and child reports on 
parental behaviors. Journal of Marriage and the Family, 56(2), 341–341. Retrieved from: 
http://www.jstor.org/stable/353104:  
Wiggan, G. (2007). Race, school achievement, and educational inequality: toward a student-
based inquiry perspective. Review of Educational Research, 77(3), 310–333.             
doi:10.3102/003465430303947 
Zimmerman, B. (2002). Becoming a self-regulated learner: An overview. Theory Into Practice, 














n or (M) % or (SD) 
Female 15 58% 
Male 11 42% 
Caregiver Age (41.46) 6.842 
Caregiver Language Preference 
English 16 62% 
Language other than English 10 38% 
 






$10,000-$29,999 7 32% 
$30,000-$49,999 12 54% 
>$50,000 - 0% 
Mother’s Education Level 





High School/GED 2 8% 
Some college 13 50% 
2-year College Degree 3 12% 
4-year College Degree 3 12% 
Master’s Degree 1 3% 




Intercorrelations Between Study Variables 
 
Item/Scale 1. 2. 3. 4. 5. 6. 7. 8. 9. 10. 
1. Youth Sex 1          
2. Caregiver Age .16 1         
3. Caregiver .36 .11 1        
Language           
Preference           
4. Annual -.19 -.04 -.28 1       
Household           
Income           
5. Mother’s -.07 .04 -.36 -.01 1      
Education           
Level           
6. English Grade -.33 .09 -.28 -.16 .33 1     
7. Math Grade .34 .03 .05 -.33 -.05 .33 1    
8. GPA Semester -.02 -.17 .04 .35 -.18 -.76*** -.73*** 1   
Grade           
9. NGSE P-C -.31 .12 -.12 -.17 .18 .31 .24 -.49* 1  
Agreement           
10. SSES P-C -.13 .06 -.15 .23 -.17 -.16 -.27 .18 .07 1 
Agreement           









Summary of Hierarchical Regression Analysis for Parent and Child (P-C) Agreement of Self-Esteem (SSES) on 
English Grade 
 
 Step 1   Step 2  
Variable B SE B Beta B SE B Beta 
Youth Sex -2.12 1.06 -.39 -2.13 1.01 -.40 
Caregiver Age .08 .07 .22 1.00 .07 .26 
Caregiver Language Preference -2.52 1.23 -.45 -2.92* 1.20 -.52* 
Annual Household Income -.07 .04 -.35 -.06 .04 -.30 
Mother’s Education Level .04 .45 .012 -.16 .45 -.07 
P-C Agreement on SSES    -.08 .05 -.30 
R squared  .46   .54  
F Change  2.76   2.58  
Note. *p < .05, ** p < .01, *** p < .001 
N = 22 
      
Table 4       
Summary of Hierarchical Regression Analysis for Parent and Child (P-C) Agreement of Self-Efficacy (NGSE) on 
English Grade 
 
 Step 1   Step 2  
Variable B SE B Beta B SE B Beta 
Youth Sex -2.12 1.06 .39 -2.34 1.25 .43 
Caregiver Age .08 .07 .22 .09 .08 .24 
Caregiver Language Preference -2.52 1.23 -.45 -2.66 1.32 -.48 
Annual Household Income -.07 .04 -.35 -.08 .04 -.38 
Mother’s Education Level .04 .46 .02 .04 .47 .02 
P-C Agreement on SSES    -.06 .17 -.09 
R squared  .46   .47  
F Change  2.76   .14  
Note. *p < .05, ** p < .01, *** p < .001 
N = 22 
      
Table 5       
Summary of Hierarchical Regression Analysis for Parent and Child (P-C) Agreement of Self-Esteem (SSES) on 
Math Grade 
 
 Step 1   Step 2  
Variable B SE B Beta B SE B Beta 
Youth Sex 1.37 1.60 .20 1.36 1.59 .20 
Caregiver Age .04 .10 .08 .05 .11 .11 
Caregiver Language Preference -2.70 1.86 -.38 -3.12 1.89 -.44 
Annual Household Income -.10 .06 -.40 -.09 .06 -.36 
Mother’s Education Level -.89 .69 -.32 -1.09 .71 -.39 
P-C Agreement on SSES    -.08 .07 -.25 
R squared  .26   .31  
F Change  1.09   1.16  
Note. *p < .05, ** p < .01, *** p < .001       




Summary of Hierarchical Regression Analysis for Parent and Child (P-C) Agreement of Self-Efficacy (NGSE) on 
Math Grade 
Step 1 Step 2 
Variable B SE B Beta B SE B Beta 
Youth Sex 1.37 1.60 .20 2.24 1.8 .32 
Caregiver Age .04 .12 .08 .00 .11 .01 
Caregiver Language Preference -2.70 1.86 -.38 -2.16 1.94 -.30 
Annual Household Income -.10 .06 -.40 -.08 .06 -.31 
Mother’s Education Level -.89 .69 -.32 -.90 .69 -.32 
P-C Agreement on SSES .24 .25 .27 
R squared .26 .30 
F Change 1.09 .96 
Note. *p < .05, ** p < .01, *** p < .001 
N = 22 
Table 7 
Summary of Hierarchical Regression Analysis for Parent and Child (P-C) Agreement of Self-Esteem (SSES) on GPA 
Semester Grade 
Step 1 Step 2 
Variable B SE B Beta B SE B Beta 
Youth Sex .25 .26 .19 .26 .26 .20 
Caregiver Age -.03 .02 -.36 -.04 .02 -.39 
Caregiver Language Preference .69* .30 .51* .77* .30 .57* 
Annual Household Income .03* .01 .52* .02* .01 .48* 
Mother’s Education Level .13 .11 .24 .17 .11 .31 
P-C Agreement on SSES .01 .01 .24 
R squared .45 .50 
F Change 2.56 1.50 
Note. *p < .05, ** p < .01, *** p < .001 
N = 22 
Table 8 
Summary of Hierarchical Regression Analysis for Parent and Child (P-C) Agreement of Self-Efficacy (NGSE) on 
GPA Semester Grade 
Step 1 Step 2 
Variable B SE B Beta B SE B Beta 
Youth Sex .25 .26 .19 .11 .30 .09 
Caregiver Age -.03 .02 -.36 - .03 .02 -.30 
Caregiver Language Preference .69* .30 .51* .61 .32 .45 
Annual Household Income .03* .01 .52* .02 .01 .45 
Mother’s Education Level .13 .11 .24 .130 .11 .25 
P-C Agreement on SSES -.04 .04 -.23 
R squared .45 .48 
F Change 2.56 .91 
Note. *p < .05, ** p < .01, *** p < .001 
N = 22 
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